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	ABSTRACT
Secondary school life coincides with adolescence, a developmental stage in which psychological and social adjustment difficulties can compromise students' wellbeing, learning, and long-term development, yet the personal-social determinants of this adjustment remain insufficiently investigated within Nigerian public secondary education. This study evaluated the influence of sex and age on psychosocial adjustment among secondary school students in Calabar Education Zone, Cross River State, Nigeria. Three null hypotheses were tested: that the level of psychosocial adjustment among the students is not significantly high; that male and female students do not significantly differ in psychosocial adjustment; and that age does not significantly influence psychosocial adjustment. The study adopted an ex-post facto research design. Using a two-stage stratified and simple random sampling procedure, a sample of 919 senior secondary two (SS2) students was drawn from 34 of the 84 public secondary schools in a population of 9,184 students across seven Local Education Authorities. Data were collected with the Personal-Social Characteristics and Psychosocial Adjustment Scale (PSCPAS), a face-validated, four-point Likert-type instrument whose internal consistency, established through a pilot study, yielded Cronbach alpha coefficients ranging from .75 to .88. Data were analysed using population t-test, independent t-test, and one-way analysis of variance at the .05 level of significance. Results showed that students' psychosocial adjustment (M = 19.55, SD = 5.13) was significantly lower than the reference mean of 25 (t = 32.163, df = 918, p < .05); that male students (M = 21.56, SD = 4.98) recorded significantly better adjustment than female students (M = 18.97, SD = 4.73) (t = 10.806, df = 917, p < .05); and that age significantly influenced adjustment, F(2, 916) = 15.646, p < .05, with students below 15 years recording the lowest mean adjustment scores. The study concludes that secondary school students in the Zone generally exhibit poor psychosocial adjustment, and that sex and age are important correlates of this outcome. It recommends that school authorities and counsellors strengthen guidance and counselling services targeted particularly at younger and female students to improve their social and emotional integration into school life.
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INTRODUCTION
Psychosocial adjustment describes the extent to which an individual attains a harmonious balance between internal psychological functioning, such as thought processes, emotions, and self-concept, and the external demands of social relationships within the home, school, and wider community. Because psychological and social functioning are so closely interwoven, adjustment is rarely experienced by students as two separate processes; rather, it is lived as a single, integrated psychosocial experience that is shaped by the individual's stage of development and immediate environment. Secondary school students, most of whom are transitioning through adolescence, face a distinctive combination of hormonal, cognitive, and social changes that can make this balance difficult to sustain without adequate support from teachers, parents, and counsellors.
The quality of students' psychosocial adjustment has implications that extend well beyond the school gate. Poorly adjusted students are more prone to withdrawal, indiscipline, poor academic performance, and strained peer and family relationships, while well-adjusted students are better placed to cope with the academic and social demands of school and to develop into stable, productive adults. Because secondary education produces the human capital on which national development depends, understanding the personal-social characteristics that predict psychosocial adjustment is a matter of both individual wellbeing and broader educational and social policy concern, in Nigeria as in other developing educational systems.
A considerable body of research, reviewed in detail in the following section, has examined psychosocial and related forms of adjustment among school and college students in Nigeria and elsewhere, generally reporting that sex and age are associated with variation in adjustment outcomes, although the direction and strength of these associations differ appreciably from one study population to another. This variability suggests that psychosocial adjustment cannot be assumed to follow a uniform pattern across contexts, and that locally generated evidence is required before generalising findings from one educational zone, state, or country to another.
Despite this substantial literature, comparatively little of it has evaluated sex and age together as joint correlates of psychosocial adjustment among senior secondary school students in Cross River State, and none of the studies reviewed has done so specifically for the public secondary school population of Calabar Education Zone. This leaves school authorities and counsellors in the Zone without a clear, locally grounded evidence base on which of these two personal-social characteristics, and which particular sex or age category, may most urgently require targeted guidance and counselling attention.
This study therefore sought to evaluate the influence of sex and age on psychosocial adjustment among secondary school students in Calabar Education Zone, Cross River State, Nigeria, with attention restricted to senior secondary two (SS2) students. Specifically, the study set out to determine the level of psychosocial adjustment among the students, to establish whether sex differences influence their psychosocial adjustment, and to assess the influence of age on their psychosocial adjustment.
LITERATURE REVIEW
Global Evidence on Sex, Age, and Psychosocial Adjustment
International research consistently links personal-social characteristics, particularly sex and age, to variation in psychosocial and related forms of adjustment, although findings on the direction of sex differences are mixed. Muñoz-Silva, de la Corte, Lorence-Lara, and Sanchez-Garcia (2020), studying primary school pupils in Huelva, Spain, found gender differences in psychosocial adjustment, with girls showing more prosocial behaviour and boys showing more behavioural problems. Babasaheb (2019) similarly reported significant sex differences in home, social, emotional, and health adjustment among Indian college students, concluding that female students were generally better adjusted than their male counterparts, while Paramanik, Saha, and Mondal (2014) found that girls recorded higher adjustment scores than boys among secondary school students assessed in relation to gender and residence.
Other studies have examined how emotional and cognitive factors interact with sex and age to shape adjustment. Piqueras, Mateu-Martínez, Cejudo, and Pérez-González (2019) and Eneyo (2026a) found that psychosocial adjustment in children was predicted directly by trait emotional intelligence and indirectly through emotional and social problems, with gender moderating the relationship such that lower trait emotional intelligence scores were more strongly associated with poorer adjustment among girls. Ishak, Melhem, Jdaitawi, and Farid (2011), working with first-year university students in Malaysia, found that age moderated the relationship between emotional intelligence and both social and academic adjustment, even though emotional intelligence itself was not directly correlated with adjustment. Akos and Galassi (2010) and Eneyo, (2026b), examining sixth- and ninth-grade students in the United States, reported gender differences in perceived connectedness to school following the transition to middle and high school, while Luong, Charles, Rook, Reynolds, and Gatz (2015) showed that age interacted with data-collection mode to influence how positively or negatively individuals reported their psychosocial functioning, underscoring the sensitivity of adjustment outcomes to both age and measurement context.
Taken together, this global evidence establishes two points of broad agreement: that sex and age are consistently implicated in psychosocial adjustment outcomes across very different educational and cultural settings, and that the specific direction of sex differences, whether favouring males or females, is not uniform but appears to depend on the population, the developmental stage studied, and the specific domain of adjustment being measured.
Regional and African Evidence
Within Nigeria, several studies have examined adjustment among secondary school students, generally confirming the relevance of sex and age but again reporting inconsistent directions of effect. Akande and Ikediashi (2018) found that secondary school students in the Federal Capital Territory, Abuja, generally had a low level of emotional adjustment, with no significant difference by gender or school type, whereas Maxwell and Mina (2018), studying students from divorced homes in Andoni/Opobo Local Government Areas of Rivers State, found that psychosocial, social, and physical-health adjustment problems affected male and female students in broadly similar ways. Okpako (2020), working with in-school adolescents in Osun State, reported that emotional stability and gender were both significant predictors of school adjustment, with male students adjusting better than their female counterparts, a pattern that agrees with the sex-difference direction reported in the present study but conflicts with the female-advantage pattern reported by Babasaheb (2019) and Paramanik et al. (2014) outside Nigeria.
Age and related demographic characteristics have also received attention in the Nigerian literature. Opara and Onyekuru (2013), studying secondary school students in Obio-Akpor Local Government Area of Rivers State, found that age significantly predicted students' adjustment to school, while Nwoke (2011), working with students from three minority ethnic groups, reported significant age differences in social adjustment together with significant ethnicity-by-age and age-by-gender interactions. Sule (2011), focusing on Gombe State, linked psycho-social adjustment problems to family size rather than to sex or age directly, while Olofintoye (2008, 2010) examined psychosocial adjustment in relation to hearing and physical impairment status among Nigerian junior secondary school students, finding that most students were psychosocially well adjusted and that psychological adjustment related more strongly to overall psychosocial adjustment than social adjustment did.
This regional evidence agrees with the global literature in confirming that sex and age matter for psychosocial adjustment, and it further agrees that the specific pattern of sex differences is context-dependent even within Nigeria, with Okpako (2020) favouring males and other studies reporting no significant sex difference at all. What the regional evidence does not resolve, however, is which pattern holds among senior secondary school students specifically within Cross River State, since none of the studies reviewed was conducted in this population.
Read together, the global and regional evidence largely agree that sex and age are meaningful correlates of psychosocial and related forms of adjustment, and they agree that no single, universal direction of sex difference can be assumed in advance of local measurement. Where the literature disagrees is on which sex is better adjusted, with Okpako (2020) in Nigeria and, outside Africa, no clearly dominant pattern either, since some studies report a female advantage, others a male advantage, and others no significant difference at all. A similar pattern of qualified agreement holds for age: nearly every study that examined age found it to matter, yet the specific ages, grades, or transition points implicated differ from study to study, from the grade-level transitions studied by Akos and Galassi (2010) to the ethnic and gender interactions reported by Nwoke (2011). This pattern of consistent relevance but inconsistent direction is precisely what justifies a fresh, context-specific test of both sex and age within Calabar Education Zone rather than an extrapolation from any single prior study.
Local Research Gap
None of the studies reviewed above was conducted among senior secondary school students in Calabar Education Zone, Cross River State, and none jointly evaluated sex and age as correlates of psychosocial adjustment within a single, adequately powered sample drawn from across an entire education zone. The present study therefore addresses this gap by evaluating, within a stratified sample of 919 SS2 students drawn from 34 public secondary schools across the seven Local Education Authorities of Calabar Education Zone, the overall level of students' psychosocial adjustment and the extent to which this adjustment varies by sex and by age category, thereby providing the zone-specific evidence that guidance counsellors and school authorities require to target their interventions.
METHODOLOGY
Study Area
This study was carried out in Calabar Education Zone of Cross River State, Nigeria, which lies within the South-South geopolitical zone of the country. The Zone comprises seven Local Government Areas, namely Akamkpa, Akpabuyo, Bakassi, Biase, Calabar Municipality, Calabar South, and Odukpani, and lies between latitudes 4°18' and 5°25' North of the Equator and longitudes 8°30' and 8°16' East of the Greenwich Meridian, covering a land area of approximately 13,074 km². The Zone hosts 84 public secondary schools in addition to numerous private secondary and primary schools. The population is predominantly engaged in farming, fishing, and hunting, with cocoa, oil palm, and rubber cultivated in commercial quantities, and is made up mainly of the Efik, Qua, Efut, Ejagham, Bakor, and Biase ethnic groups. This mix of a large, geographically dispersed school population and a predominantly rural and riverine socio-economic base makes the Zone a relevant setting in which to examine how personal-social characteristics shape students' adjustment to secondary school life.
Research Design
The study adopted an ex-post facto research design because the independent variables, sex and age, had already naturally occurred in the subjects before the investigation and could not be manipulated by the researchers. This design was appropriate because the study sought to examine how already-existing personal-social characteristics, sex and age, were associated with variation in a dependent variable, psychosocial adjustment, among secondary school students in Calabar Education Zone of Cross River State, Nigeria.
Population and Sampling
The population of the study comprised 9,184 senior secondary two (SS2) students, made up of 3,963 males and 5,221 females, drawn from the 84 public secondary schools in Calabar Education Zone. The population distribution across the seven Local Education Authorities is presented in Table 1.
Table 1. Population distribution of SS2 students by Local Education Authority in Calabar Education Zone, Cross River State
	S/N
	Local Education Authority
	No. of Schools
	Male
	Female
	Total

	1
	Akamkpa
	19
	412
	437
	849

	2
	Akpabuyo
	6
	164
	182
	346

	3
	Bakassi
	3
	79
	91
	170

	4
	Biase
	18
	375
	403
	778

	5
	Calabar Municipality
	16
	1,568
	2,113
	3,681

	6
	Calabar South
	7
	892
	1,477
	2,369

	7
	Odukpani
	15
	473
	518
	991

	
	Total
	84
	3,963
	5,221
	9,184


Source: Planning, Research and Statistics Unit, Cross River State Secondary Education Board, Calabar (2021).

A two-stage stratified and simple random sampling procedure was used to select the sample. In the first stage, schools within each Local Education Authority were stratified, and 40% of the schools in each stratum were randomly selected using the balloting method, yielding 34 schools in all. In the second stage, 10% of the students in the selected schools were drawn using simple random sampling, yielding a total sample of 919 SS2 students for the 2020/2021 academic session. The sample distribution is presented in Table 2.
Table 2. Sample distribution of SS2 students by Local Education Authority in Calabar Education Zone, Cross River State
	S/N
	Local Education Authority
	No. of Schools Selected
	No. of Students Selected

	1
	Akamkpa
	8
	85

	2
	Akpabuyo
	2
	35

	3
	Bakassi
	1
	17

	4
	Biase
	7
	78

	5
	Calabar Municipality
	6
	368

	6
	Calabar South
	3
	237

	7
	Odukpani
	6
	99

	
	Total
	34
	919



Data Collection
Data were collected using a questionnaire titled 'Personal-Social Characteristics and Psychosocial Adjustment Scale' (PSCPAS), comprising three sections. Section A elicited demographic information, namely sex and age; Section B measured personal-social characteristics using 24 items on a modified four-point Likert-type scale; and Section C measured psychosocial adjustment using ten items also on a modified four-point Likert-type scale. The face validity of the instrument was established by two senior lecturers in Guidance and Counselling and one measurement expert in the Department of Educational Foundations, University of Calabar, who reviewed all items and certified the instrument fit for use after ambiguous items were corrected. The internal consistency of the instrument was established through a pilot study involving 30 students randomly selected from a secondary school that did not form part of the main sample; analysis of the pilot data using Cronbach's alpha yielded reliability coefficients ranging from .75 to .88 across the sub-scales of the instrument, indicating that the instrument was sufficiently reliable for the study. The researcher personally administered the instrument in each sampled school after obtaining the approval of the school principals, briefed the randomly selected students on the purpose of the study and the confidentiality of their responses, and retrieved all copies of the questionnaire immediately after completion.
Data Analysis
Responses were coded numerically for statistical analysis: sex was coded 1 for male and 2 for female, and age was coded 1 for below 15 years, 2 for 15-17 years, and 3 for above 17 years. Descriptive statistics, a population t-test, an independent-samples t-test, and a one-way analysis of variance (ANOVA) were used to test the three hypotheses at the .05 level of significance. The population t-test compared the mean psychosocial adjustment score of the sample against a reference mean of 25, the theoretical midpoint of the ten-item psychosocial adjustment scale, to test whether the overall level of adjustment was significantly high. The independent t-test compared the mean psychosocial adjustment scores of male and female students to test for a significant sex difference. The one-way ANOVA compared the mean psychosocial adjustment scores of students below 15 years, 15-17 years, and above 17 years of age to test for a significant influence of age; where the ANOVA result was significant, Fisher's Least Significant Difference (LSD) post hoc test was applied to locate the specific source of the difference among the three age categories. No statistical procedure beyond these three tests was applied to the data.
RESULTS
Level of Psychosocial Adjustment
The first hypothesis stated that the level of psychosocial adjustment among secondary school students in Calabar Education Zone is not significantly high. This was tested using a population t-test against a reference mean of 25. The result, presented in Table 3, shows that the sampled students obtained a mean psychosocial adjustment score of 19.55 (SD = 5.13), which is significantly lower than the reference mean of 25, with a mean difference of -5.45 and a calculated t-value of 32.163 (df = 918, p = .000). Since the p-value is less than .05, the null hypothesis was rejected, indicating that the students' level of psychosocial adjustment was significantly low rather than significantly high.
Table 3. Population t-test analysis for the level of psychosocial adjustment among secondary school students in Calabar Education Zone (N = 919)
	Variable
	Mean
	SD
	Mean Difference
	t-value
	p-level

	Psychosocial adjustment
	19.55
	5.13
	-5.45
	32.163*
	.000


*Significant at p < .05; df = 918; reference mean (μ) = 25.

Sex Differences in Psychosocial Adjustment
The second hypothesis stated that male and female secondary school students in Calabar Education Zone do not significantly differ in their psychosocial adjustment. This was tested using an independent-samples t-test. The result, presented in Table 4, shows that male students (N = 391) obtained a mean score of 21.56 (SD = 4.98), which is significantly higher than the mean score of 18.97 (SD = 4.73) obtained by female students (N = 528), with a calculated t-value of 10.806 (df = 917, p = .000). Since the p-value is less than .05, the null hypothesis was rejected, indicating that male students were significantly better adjusted, psychosocially, than their female counterparts.
Table 4. Independent t-test analysis of sex differences in psychosocial adjustment among secondary school students in Calabar Education Zone (N = 919)
	Sex
	N
	Mean
	SD
	t-value
	p-level

	Male
	391
	21.56
	4.98
	10.806*
	.000

	Female
	528
	18.97
	4.73
	
	


*Significant at p < .05; df = 917.

Influence of Age on Psychosocial Adjustment
The third hypothesis stated that age does not significantly influence psychosocial adjustment among secondary school students in Calabar Education Zone. Students were categorised into three age groups: below 15 years, 15-17 years, and above 17 years. Descriptive statistics for the three groups are presented in Table 5.
Table 5. Descriptive statistics for psychosocial adjustment by age category among secondary school students in Calabar Education Zone (N = 919)
	Age Category
	N
	Mean
	SD

	Below 15 years
	261
	18.12
	4.69

	15 - 17 years
	370
	20.36
	5.16

	Above 17 years
	288
	19.82
	5.23

	Total
	919
	19.55
	5.13



As Table 5 shows, students below 15 years of age recorded the lowest mean psychosocial adjustment score (18.12), followed by students above 17 years (19.82), while students in the 15-17 years category recorded the highest mean score (20.36). A one-way analysis of variance was conducted to test whether these differences were statistically significant; the result is presented in Table 6.
Table 6. One-way analysis of variance for the influence of age on psychosocial adjustment among secondary school students in Calabar Education Zone (N = 919)
	Source of Variation
	Sum of Squares
	df
	Mean Square
	F-ratio
	p-level

	Between groups
	799.049
	2
	399.524
	15.646*
	.000

	Within groups
	23390.035
	916
	25.535
	
	

	Total
	24189.084
	918
	
	
	


*Significant at p < .05.

The calculated F-ratio of 15.646 (df = 2, 916; p = .000) is significant at the .05 level, so the null hypothesis was rejected, indicating that age significantly influenced psychosocial adjustment among the students. Because the ANOVA result was significant, Fisher's Least Significant Difference (LSD) post hoc test was conducted to identify which pairs of age groups differed significantly; the result is presented in Table 7.
Table 7. Fisher's LSD post hoc multiple comparison of psychosocial adjustment across age categories among secondary school students in Calabar Education Zone (N = 919)
	Age Groups Compared
	N (Group 1 vs 2)
	Mean (Group 1 vs 2)
	Mean Difference
	p-level

	Below 15 years vs 15 - 17 years
	261 vs 370
	18.12 vs 20.36
	-2.24*
	.000

	Below 15 years vs Above 17 years
	261 vs 288
	18.12 vs 19.82
	-1.70*
	.000

	15 - 17 years vs Above 17 years
	370 vs 288
	20.36 vs 19.82
	.55
	.169


*Significant at p < .05.

The post hoc comparisons in Table 7 show that students below 15 years of age recorded a significantly lower mean psychosocial adjustment score than both students in the 15-17 years category (MD = -2.24, p < .05) and students above 17 years (MD = -1.70, p < .05). Students in the 15-17 years category recorded a higher mean score than students above 17 years, but this difference was not statistically significant (MD = .55, p > .05). The source of the significant age-related difference in psychosocial adjustment was therefore traced to students below 15 years of age.
DISCUSSION OF FINDINGS
The finding that secondary school students in Calabar Education Zone recorded a significantly low level of psychosocial adjustment, with a mean score well below the reference midpoint, agrees with Akande and Ikediashi (2018), who similarly found a low level of emotional adjustment among secondary school students in the Federal Capital Territory, Abuja, and with Maxwell and Mina (2018), who reported psychosocial adjustment problems among secondary school students in Rivers State. This convergence across three different Nigerian states suggests that low psychosocial adjustment may not be a localised phenomenon restricted to Calabar Education Zone, but a broader pattern affecting Nigerian secondary school students who are simultaneously navigating adolescence and the academic demands of secondary education without consistent guidance and counselling support.
The finding that male students were significantly better adjusted, psychosocially, than female students agrees with Okpako (2020), who reported that male in-school adolescents in Osun State adjusted better than their female counterparts, but disagrees with Babasaheb (2019) and Paramanik, Saha, and Mondal (2014), both of whom found that female students recorded better adjustment than male students, and with Akande and Ikediashi (2018), who found no significant sex difference in emotional adjustment at all. This pattern of disagreement across studies suggests that the direction of sex differences in psychosocial adjustment is not fixed but is shaped by the specific domain of adjustment measured, the instrument used, and features of the local school and home environment, so that the male advantage observed in the present study should be interpreted as evidence specific to Calabar Education Zone rather than as a universal pattern.
The finding that age significantly influenced psychosocial adjustment, with the youngest students (below 15 years) recording the lowest adjustment scores, agrees with Opara and Onyekuru (2013) and Nwoke (2011), both of whom reported significant age-related differences in adjustment among Nigerian secondary school students. The pattern in which adjustment rises from the youngest age category to the 15-17 years category, before levelling off among the oldest students, is consistent with a developmental interpretation in which younger SS2 students, many of whom have transitioned into the senior secondary level earlier than their peers, are still consolidating the social and emotional skills needed to cope with the demands of secondary school, while older students have had more time to acquire these competencies. This developmental reading is broadly consistent with Akos and Galassi (2010), who found that connectedness to school following a grade transition varied with students' developmental stage.
Taken together, the three findings indicate that psychosocial adjustment among secondary school students in Calabar Education Zone is not only generally low but is also unevenly distributed across sex and age categories, with female students and the youngest students, those below 15 years, appearing most in need of targeted guidance and counselling attention. This has direct implications for how school counsellors and education authorities in the Zone allocate limited guidance and counselling resources, suggesting that interventions designed without regard to students' sex and age may under-serve precisely the groups who need them most.
A number of limitations should be noted in interpreting these findings. First, the ex-post facto design means that sex and age are treated as naturally occurring classification variables rather than manipulated experimental factors, so the associations reported here should be read as evidence of significant difference rather than of causation. Second, data were obtained through students' own responses to a self-report scale, which, despite the instrument's demonstrated face validity and reliability, remains susceptible to social-desirability and recall effects common to self-report measures of psychosocial constructs. Third, the study was restricted to public secondary schools within a single education zone and to SS2 students only, so the findings speak most directly to this population and should be extended to other grade levels, to private secondary schools, and to other education zones in Cross River State with appropriate caution. These limitations do not undermine the significance of the reported differences, which were consistent, well powered, and corroborated by post hoc analysis, but they do define the boundaries within which the findings should be applied.
Future research building on this study could usefully adopt a longitudinal design to track how individual students' psychosocial adjustment changes as they move through the below-15, 15-17, and above-17 age bands, rather than inferring developmental change from a cross-sectional comparison of different students at a single point in time. Such research could also examine, in the specific context of Calabar Education Zone, the school-level and family-level factors, such as counselling availability, class size, and parental involvement, that may explain why some students within the same age and sex categories nonetheless display markedly different levels of psychosocial adjustment.
CONCLUSION
This study set out to evaluate the influence of sex and age on psychosocial adjustment among secondary school students in Calabar Education Zone, Cross River State, Nigeria. The findings show that the students' overall level of psychosocial adjustment is significantly low, that male students are significantly better adjusted than female students, and that age significantly influences psychosocial adjustment, with students below 15 years of age recording the lowest adjustment scores and accounting for the source of the significant age-related difference.
The contribution of this study lies in providing zone-specific, empirically grounded evidence on how two readily identifiable personal-social characteristics, sex and age, are associated with psychosocial adjustment among a large, stratified sample of senior secondary school students drawn from across all seven Local Education Authorities of Calabar Education Zone, an evidence base that was previously unavailable for this specific population. By identifying female students and the youngest age category as the groups most in need of support, the study offers a practical basis for prioritising guidance and counselling interventions within the Zone's public secondary schools rather than administering such interventions uniformly across all students.
RECOMMENDATION
Based on the findings, it is recommended that school authorities in Calabar Education Zone strengthen guidance and counselling services in all public secondary schools, ensuring that trained counsellors are available to provide students with a confidential and supportive avenue for addressing their personal and social difficulties. Given the sex and age patterns identified, counselling programmes should give particular attention to female students and to students below 15 years of age, without excluding other students from access to these services.
It is further recommended that parents, teachers, and counsellors collaborate to provide students with consistent orientation and support towards developing a positive self-concept and self-confidence, irrespective of sex or age, and that education authorities in Cross River State consider periodic, zone-wide assessment of students' psychosocial adjustment so that emerging patterns can be identified and addressed before they translate into wider disciplinary, academic, or social difficulties.
Finally, it is recommended that the Ministry of Education and school management boards in Cross River State incorporate the findings of studies such as this one into the training curriculum for school counsellors, so that counselling practice in the Zone is informed by locally generated evidence on which groups of students are most vulnerable to poor psychosocial adjustment, rather than relying solely on generic counselling frameworks developed for other populations and contexts.
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ABSTRACT


 


Secondary school life coincides with adolescence, a developmental stage in which psychological and 


social 


adjustment difficulties can compromise students' wellbeing, learning, and long


-


term development, 


yet the personal


-


social determinants of this adjustment remain insufficiently investigated within Nigerian 


public secondary education. This study evaluated the


 


influence of sex and age on psychosocial 


adjustment among secondary school students in Calabar Education Zone, Cross River State, Nigeria. 


Three null hypotheses were tested: that the level of psychosocial adjustment among the students is not 


significantly


 


high; that male and female students do not significantly differ in psychosocial adjustment; 


and that age does not significantly influence psychosocial adjustment. The study adopted an ex


-


post 


facto research design. Using a two


-


stage stratified and simple 


random sampling procedure, a sample of 


919 senior secondary two (SS2) students was drawn from 34 of the 84 public secondary schools in a 


population of 9,184 students across seven Local Education Authorities. Data were collected with the 


Personal


-


Social Cha


racteristics and Psychosocial Adjustment Scale (PSCPAS), a face


-


validated, four


-


point Likert


-


type instrument whose internal consistency, established through a pilot study, yielded 


Cronbach alpha coefficients ranging from .75 to .88. Data were analysed usin


g population t


-


test, 


independent t


-


test, and one


-


way analysis of variance at the .05 level of significance. Results showed that 


students' psychosocial adjustment (M = 19.55, SD = 5.13) was significantly lower than the reference 


mean of 25 (t = 32.163, df =


 


918, p < .05); that male students (M = 21.56, SD = 4.98) recorded 


significantly better adjustment than female students (M = 18.97, SD = 4.73) (t = 10.806, df = 917, p < 


.05); and that age significantly influenced adjustment, F(2, 916) = 15.646, p < .05, w


ith students below 


15 years recording the lowest mean adjustment scores. The study concludes that secondary school 


students in the Zone generally exhibit poor psychosocial adjustment, and that sex and age are important 


correlates of this outcome. It recomm


ends that school authorities and counsellors strengthen guidance 


and counselling services targeted particularly at younger and female students to improve their social and 


emotional integration into school life.
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INTRODUCTION


 


Psychosocial adjustment describes the extent to which an individual attains a harmonious balance between 


internal psychological functioning


, such as thought processes, emotions, and self


-


concept, and the external 


demands of social relationships within the home, school, and wider community. Because psychological and 


social functioning are so closely interwoven, adjustment is rarely experienced


 


by students as two separate 


processes; rather, it is lived as a single, integrated psychosocial experience that is shaped by the individual's 


stage of development and immediate environment. Secondary school students, most of whom are transitioning 


through


 


adolescence, face a distinctive combination of hormonal, cognitive, and social changes that can make 


this balance difficult to sustain without adequate support from teachers, parents, and counsellors.


 


The quality of students' psychosocial adjustment has i


mplications that extend well beyond the school gate. Poorly 


adjusted students are more prone to withdrawal, indiscipline, poor academic performance, and strained peer and 


family relationships, while well


-


adjusted students are better placed to cope with the


 


academic and social demands 


of school and to develop into stable, productive adults. Because secondary education produces the human capital 


on which national development depends, understanding the personal


-


social characteristics that predict 


psychosocial 


adjustment is a matter of both individual wellbeing and broader educational and social policy 


concern, in Nigeria as in other developing educational systems.
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